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Enhancing Digital Literacy for Learners in
Inclusive Primary and Secondary Education

in Lesotho

Motlalepula Alphonci Khumalo

Digital literacy is a vital skill for empowering diverse learners in a digitally
inclusive education environment. It encompasses the proficiency to utilise,
gauge, and interact with technological tools, ranging from fundamental
operations such as emailing to more intricate activities. In 2021, the
Ministry of Education and Training in Lesotho implemented the Lesotho
Basic Education Curriculum Policy (LBECP) to improve digital literacy in
primary and secondary schools. Teachers are key to imparting these skills;
however, many lack familiarity with digital literacy practices, negatively
impacting learner education. This study aims to enhance digital literacy
in inclusive education in Lesotho. It involved two rural schools, primary
and secondary, with three teachers and principals. Participants took part
in semi-structured interviews about their digital literacy practices. The
qualitative case study grounded in Bloom’s Digital Taxonomy revealed that
teachers are not adequately prepared to utilise digital literacy, which hinders
curriculum implementation. Additionally, the lack of technological tools
like computers and smartphones and inconsistent electricity complicates
this issue. Teachers emphasised that the Ministry of Education and Training
should allocate essential resources to every school, ensuring that diverse
learners have access to the quality education they deserve. A nationwide
study to support the effective implementation of the Lesotho Inclusive
Education Policy 2018 is recommended to improve digital literacy for
diverse learners in primary education.
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UN emphasises the importance of providing inclusive and

In recent decades, learners with diverse needs should
not fall behind while governments introduce digital literacy
skills technologies in inclusive schools, and the Lesotho
Government is no exception. The government of Lesotho,
through the Ministry of Education and Training (MoET),
has established the Lesotho Basic Education Curriculum
Policy (LBECP) 2021 (Ministry of Education and Train-
ing, 2021). The policy aims to promote digital literacy
skills in both primary and secondary schools. The existing
MOoET policy sees the curriculum as the main element
behind educational transformation.

The policy that the Lesotho government establishes is
in line with the treaties of the United Nations (UN). The
United Nations (UN) and other prominent organisations
advocate for the integration of technology into education.
Through its Sustainable Development Goal (SDG) 4, the

high-quality education for all (UNESCO, n.d.). SDG 4
specifically highlights the role of technology in enhancing
educational quality, particularly at the primary school
level. Tt is essential for the UN to recognise technology’s
potential to support the learning of an inclusive and adap-
tive curriculum across various subjects. Furthermore, the
UN acknowledges the need to improve digital literacy
skills in Lesotho by integrating technology into classroom
environments. In addition, the African Union Agenda
(AUA) 2063 aims to foster unity and collaboration across
the African continent. Aspiration 2.25 of the AUA envi-
sions a well-developed information and communication
technology (ICT) sector that is integrated into educa-
tion, ensuring a standardised approach (African Union
Commission, 2015).
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Lesotho, as a member of the United Nations, established
the National Strategic Development Plan (NSDP) II for
the period from 2018/19 to 2022/23. The strategy har-
monises with the Sustainable Development Goals (SDGs)
and serves as a framework for improving the country’s
education system. One of its key objectives is to pro-
mote information and communication technology (ICT)
across various sectors, including education (Government
of Lesotho, 2016). Furthermore, the Lesotho Basic Edu-
cation Curriculum Policy of 2021 integrates digital literacy
skills into the curriculum. This initiative aims to develop
environmental competencies, enhance understanding of
global physical and human landscapes, and emphasise the
interconnectedness of societies (Ministry of Education and
Training, 2021).

Promoting digital literacy and social justice in primary
and secondary schools is critical in today’s increasingly
digital culture. Digital literacy refers to the ability to
search, evaluate, and create digital content. This skill
set is required for success in contemporary life and the
workplace (Sharma er al., 2014). Concurrently, social
equity in education, ensuring that all learners have equal
opportunity for learning and success regardless of their
background, is a basic component of a just society, as high-
lighted by Eden e a/. (2024). However, a chronic problem,
which is uneven access to digital resources, exacerbates
existing social disparities, and teachers’ lack of skills may
be a hurdle for learners to access inclusive/adaptive cur-
riculum in the classroom. These limitations encompass
insufficient financial resources to invest in new tech-
nology, inadequate ongoing professional development to
support effective technology integration, and a lack of suf-
ficient digital knowledge and skills (Makuru & Jita, 2022;
Mohlomi, 2022). Therefore, this study aims to promote
digital literacy skills in an inclusive/adaptive curriculum
education. By examining the initiatives that could be taken
by the Ministry of Education and Training, teachers and
policymakers could glean valuable insights and implement
effective strategies to ensure that all learners have the
opportunity to thrive in the digital age.

2. STATEMENT OF THE PROBLEM

Numerous studies have explored various aspects of tech-
nology in education, including Chere-Masopha’s (2018)
examination of teachers’ professional identities related to
digital technology adoption in Lesotho schools, Maku-
mane and Mpungose’s (2022) investigation of secondary
school learners’ experiences with educational technologies,
and Morena er al’s (2024) study focused on part-time
primary school teachers in Lesotho. However, no research
has yet investigated the integration of digital literacy skills
into Lesotho’s curriculum in alignment with the Lesotho
Basic Education Curriculum Policy (LBECP) 2021 for pri-
mary and secondary schools. In today’s world, significant
technological transformations, such as advancements in
artificial intelligence (AI) and cybersecurity, have led to
global efforts aimed at exploring innovative technology
applications to enhance educational experiences (Fisher
et al., 2022).
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Lesotho has responded to the growing demand for
technological integration by implementing various policy
initiatives that emphasise the incorporation of informa-
tion and communication technology (ICT) into education.
The LBECP 2021, along with earlier frameworks like
the 2006/11 Science and Technology Policy and the 2005
National ICT Policy, advocates for developing ICT skills,
building human resource capacity, and improving educa-
tional infrastructure (Gillwald er «/., 2017). These policies
position ICT as a crucial tool for achieving national devel-
opment goals and identify educational institutions as key
stakeholders in this effort. Specifically, the aim is to inte-
grate ICT across all levels of the formal education system,
highlighting the role of educational institutions in fostering
ICT literacy, enhancing pedagogical practices, and using
technology to expand access and improve educational
quality. Moreover, these policies stress the importance of
providing universal, equitable, and affordable access to
ICT infrastructure and services. This includes establishing
a Universal Service Fund (USF) to promote accessible
ICT applications and services for schools at a reasonable
cost. This strategic focus demonstrates Lesotho’s commit-
ment to transitioning from traditional teaching methods
to a technology-driven approach. However, despite these
positive initiatives, the effective integration of technology
into teaching processes continues to face challenges—
particularly the lack of clear mechanisms within these
policies to embed digital literacy skills into an inclusive and
adaptive curriculum.

3. RESEARCH QUESTIONS

Research questions on promoting the use of digital lit-
eracy for learners in inclusive education primary schools
include:

1. How can digital tools enhance learning for learners
with disabilities?

2. How does access to digital resources affect engage-
ment and performance in inclusive education?

4. LITERATURE REVIEW

4.1. Digital Literacy Skills

Literacy can be defined as a person’s ability to read,
write, understand, and analyse the information they need
to operate in the world. Messiou and Galbally (2022)
explain that literacy involves not only the mechanical
skills of reading and writing but also the use of lan-
guage, symbols, and texts in many social and scientific
contexts. Digital literacy is defined as a person’s ability
to use the internet as a means of communication and a
source of important information. Nascimbeni and Vosloo
(2019) describe digital literacy as the ability to benefit from
and avoid the negative effects of digital content. Proper
Internet use entails understanding the advantages and dis-
advantages of each platform, as well as the devices and
skills required for each. According to Bawden (2008) (as
mentioned in Hariati, 2021), digital literacy is divided into
four levels: basic literacy abilities (reading and writing),
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background information knowledge, mastery of ICT capa-
bilities, and attitudes and perspectives.

4.2. Importance of Digital Literacy Skills in Schools

Digital technology allows individuals to access more
information in less time when other sources cannot.
The internet has opened a window to a wide array of
educational content, such as articles, e-books, tutori-
als, videos, and online courses from various disciplines
(Pratiwi, 2022). Digital technology plays an important role
in improving modern literacy by providing wider and easier
access to various sources of information, such as online
time machines. Through the internet, information can be
accessed with just a few clicks, expanding one’s horizons
and literacy skills (Mascorella & Emmi, 2023). Accord-
ing to Azzahra and Amanta (2021), the advancement of
technology in the modern era has made it a part of our
daily lives, particularly among the younger generation,
who are already familiar with the digital world. However,
the authors warn that there is a lot of inappropriate content
on the internet. Based on this observation, understanding
the digital world and developing digital literacy abilities
should be recognised at a young age. There are various
advantages to being digitally literate. Learners can think
critically, evaluate credible stuff on the internet, and accept
and believe it. Teachers can also employ a variety of images
and materials to encourage online learning if students have
previously mastered digital literacy (van Laar ez al., 2019).

4.3. Promoting Digital Literacy Skills in Lesotho
Schools

The literature review on promoting digital literacy
skills in Lesotho lacks clarity; however, studies on dig-
ital literacy skills could be promoted in schools. For
instance, UNESCO (2020) suggests numerous approaches
to increase digital literacy in Lesotho. Firstly, promoting
parental awareness about digital learning involves edu-
cating parents about digital literacy and its importance
in children’s growth. Secondly, governments and schools
can create web portals and visit lists to help parents sup-
port their children during online learning. Besides that,
UNESCO states that school infrastructure is crucial for
knowledge transfer through learning, observation, and
play activities. Internet access introduces proper use and
provides opportunities for deep observation and cross-
cultural understanding. As stated by UNESCO, providing
students and teachers with various resources is an invest-
ment for schools. Additionally, teachers’ training should
incorporate digital literacy skills and 21%-century demands
to promote and develop learners’ digital literacy. Lesotho’s
digital literacy is new and requires time to develop and
maintain, highlighting the importance of these skills and
resources (UNESCO, 2020).

4.4. Technology Infrastructure and Digital Capacity in
Primary and Secondary Schools

Lesotho’s 2005 ICT Policy aims to connect govern-
ment and public sector institutions, including schools, to
ICT infrastructure while also enhancing the energy and
electrical power infrastructure through the national grid
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(Ministry of Education and Training, 2006). The pol-
icy encourages investment in computer technology and
promotes collaboration with private sector companies to
assist in the procurement of ICT resources for educational
purposes. Similarly, the 2006-2011 Science and Technol-
ogy Policy emphasizes the importance of acquiring and
providing access to relevant scientific and technological
resources to support teaching, learning, and demon-
strations (Ministry of Education and Training, 2006).
Additionally, the guidelines advocate for the establish-
ment of public ICT access points and internet connections
in all educational institutions. This effort is further bol-
stered by the 2012 Communications Act, which mandates
that all Lesotho citizens have access to basic internet
and telecommunications services, including radio and tele-
vision broadcasts. Notably, the 2020 Education Sector
Response Plan facilitated collaborations with Econet and
Vodacom to eliminate fees for online distance-learning
platforms during the COVID-19 pandemic. This initia-
tive ensured that students, instructors, and parents with
internet connectivity could access educational materials at
an affordable rate (Ministry of Education and Training,
2020).

4.5. Learners and Teachers

The 2005 ICT Policy aims to create an ICT-literate soci-
ety in Lesotho by incorporating ICT literacy and training
programs into the core educational curriculum (Ministry
of Education and Training, 2006). Educational institutions
are dedicated to supporting teaching and learning while
fostering a community that can provide local ICT goods
and services. Specialized ICT training programs are offered
to individuals with disabilities, youth, and women. Addi-
tionally, the 2006-2011 Science and Technology Policy
integrates science and technology into school curricula to
benefit all citizens, as outlined by the Ministry of Educa-
tion and Training (2006).

4.6. Challenges of Teaching Digital Literacy Skills in
Lesotho

The literature review indicates that Lesotho faces numer-
ous challenges that impede the successful integration of
technology in classrooms (Makumane & Mpungose, 2022;
Makuru & Jita, 2022; Mohlomi, 2022). However, there
is limited understanding of the specific obstacles related
to incorporating technology into primary education in
Lesotho. To address this gap, an in-depth exploration
of the practical challenges hindering the effective devel-
opment of digital literacy skills in Lesotho’s schools
is necessary. This aligns with the findings of Selialia
and Kurata (2023), who emphasise that unclear policies,
resource limitations, inadequate professional develop-
ment, and weak monitoring and evaluation mechanisms
significantly hinder successful integration. The failure to
tackle these issues undermines students’ skill development
and conflicts with the core educational objectives that
schools aim to achieve.

Additionally, insufficient funding for connectivity poses
a significant barrier to technology integration. Accord-
ing to Brandao (2020), the high costs associated with
obtaining and maintaining technology infrastructure and
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software licensing lead teachers to rely on traditional
teaching methods (Dotong ¢z «/., 2016). Another major
issue is the lack of sufficient professional development
for instructors. Turugare and Rudhumbu (2020) note that
instructors may struggle to utilise technology effectively
without adequate training. Furthermore, Kalanda (2012)
points out that the Ministry of Education rarely conducts
training due to budget constraints, which severely impedes
successful technological integration. Even when schools
have access to technology, inadequate teacher training
can lead to frustration and compromise effective digital
literacy instruction.

Moreover, the absence of clear policies further com-
plicates technology integration. Atabek (2019) highlights
the lack of guidelines and the slow adaptation by the
government. Supporting this view, scholars such as Chere
Masopha (2018) and Ruggiero and Mong (2015) stress that
unclear policies create uncertainty, making it challenging
to plan and implement technology initiatives. Lesotho cur-
rently lacks specific policies that guide teachers on how to
integrate technology in subjects like geography education.
Turugare and Rudhumbu (2020) argue that this absence of
guidelines hampers technological integration. In addition,
Osborne er al. (2020) express concern that existing policies
cannot keep pace with technological advancements. This
lag indicates that outdated educational policies obstruct
successful technological integration. Without technology
in the classroom, students miss critical opportunities to
develop important digital skills, hindering collaborative
learning, creativity, and critical thinking (Lisene & Jita,
2018).

5. THEORETICAL FRAMEWORK

The arguments presented align with the concept of Digi-
tal Blooms (Terrell, 2018), which highlights how educators
are supported in developing a curriculum that enhances
students’ use of technology tools, ultimately fostering their
inventive and research-oriented critical thinking skills.
The purpose of Bloom’s Digital Taxonomy is to guide
teachers on how to effectively utilise technology and dig-
ital tools to enhance learners’ learning experiences and
outcomes (Sneed, 2016). It aims to expand upon the
skills associated with each level as technology becomes
an increasingly essential component of education. This
adapted version, along with the examples of tools it
presents, emphasises that the focus should not be solely
on the tools themselves but rather on how these tools
can serve as vehicles for transforming learners’ think-
ing at various levels. This framework on digital learning
underscores the necessity for learners to acquire essen-
tial digital competencies, thereby preparing them for the
fourth industrial revolution. Similarly, Puentedura ez al.
(2017) echo this perspective through their work on Bloom’s
and SAMR theory tasks. They discuss the integration
of Bloom’s taxonomy with the SAMR model, empha-
sising how these frameworks can enhance educational
practices by categorising and evaluating technology use in
the classroom. In particular, the SAMR model, developed
by Puentedura in 2010, provides a structure for assess-
ing the effectiveness of technology in education through
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four levels: substitution, augmentation, modification, and
redefinition. They emphasise the importance of striving
for higher-order thinking skills alongside the requirements
for student outcomes, with SAMR serving as a model
designed to help teachers implement technology-infused
learning effectively.

6. METHOD

6.1. Study Design and Data Collection

The qualitative method of phenomenology is a pow-
erful tool for educational research, allowing researchers
to uncover the deeper meaning of individual participants’
personal experiences (Alhazmi & Kaufmann, 2022). In
this paper, my use of a case study design provided an in-
depth exploration of participants teaching in mainstream
schools in Lesotho, offering valuable insights into the
specific situation within its context (Yin, 2018; Thomas,
2021). By employing this method, I was able to gather
detailed descriptions of the participants’ experiences from
their unique social group standpoint. It is important to
note that in a case study, there is no single reality or right
or wrong answer (Heale & Twycross, 2018; Thomas, 2021),
making it an ideal approach for this study.

Two primary and two secondary teachers and their prin-
cipals were purposefully chosen for the study in a rural
area. The participants were directly asked questions about
their perceptions of promoting digital literacy skills in
primary schools. Interviews were used to gather data, and
a semi-structured interview plan was utilised. According to
Laverty (2016), researchers employ semi-structured inter-
views because they are comprehensive. Each participant
signed a consent form to take part in the study volun-
tarily. The researcher included open-ended questions in
the interview schedule to establish credibility. The ques-
tions were worded to encourage maximum engagement
and allow participants to answer using their own lan-
guage. To portray the participants’ genuine statements and
experiences, the researcher also gave them the chance to
confirm all the information gathered. In this way, the
participants were able to rectify any factual inaccuracies or
misunderstandings.

6.2. Data Analysis

The study employed inductive thematic content analysis,
a robust method designed to uncover and analyse pat-
terns and themes in alignment with the phenomenological
approach (Babbie & Mouton, 2010). Adhering to a quali-
tative approach, the study utilised direct quotes extensively
to firmly establish findings and interpretations (Creswell
& Creswell, 2018; Smith, 2011). Rigorous discussions on
reliability and accuracy underscored the investigation. The
researcher meticulously categorised remarks in line with
the research questions to maintain consistency while also
independently examining the data to mitigate interpreta-
tion risks. Any contradictions were thoroughly addressed
by diving into relevant data. Moreover, participants were
actively engaged and given the opportunity to review tran-
scripts and provide additional explanations as necessary.
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7. ETHICAL CONSIDERATION

The researcher obtained authorisation to conduct the
study from the Ministry of Education and Training
headquarters in Teyateyaneng, Berea. Teachers and prin-
cipals, who were the main participants in the interviews,
were assured that their experiences and perspectives would
be kept strictly confidential. They were also informed that
participation was entirely voluntary and that they had the
right to withhold any information they felt uncomfortable
sharing (Barrow er al., 2021; Sotuku & Duku, 2015).

8. RESULTS

Five key themes accompanied by direct quotations
emerged from the participants’ responses. Primary teach-
ers are designated as TPl (Teacher Primary 1), TP2
(Teacher Primary 2), and TPP (Teacher Primary Princi-
pal). Secondary teachers are identified as TSI (Teacher
Secondary 1), TS2 (Teacher Secondary 2), and TSP
(Teacher Secondary Principal).

Theme 1: Integration of Digital Literacy Skills into the
Curriculum

When asked how digital tools can be effectively inte-
grated into the curriculum to enhance learning outcomes
for learners with disabilities, TP1 vividly stated:

Including digital tools in the curriculum, for exam-
ple, learners with learning disabilities benefit from
computer-assisted education in spelling, expressive

writing, reading, and other academic outcomes
because it reduces distractibility and improves
learning.

TP2 emphasised:

Integrating technology into the curriculum enhances
learners’ digital abilities and literacy. A well-designed
activity by the educator in the adaptive technology,
whether tablet, smartphone, or laptop, helps them to
learn how to traverse digital platforms, critically eval-
uate information sources, practice digital citizenship,
and acquire skills for the modern workforce.

TPP explained:

Integrating technology into the curriculum could
provide learners with convenient access to various
educational resources related to literacy, such as
online libraries, digital textbooks, educational web-
sites, and multimedia. This would thereby enhance
comprehension and facilitate the exploration of diverse
perspectives.

TS1 indicated:

The tools should be designed in such a way that flash-
cards, printed words, word puzzles, and spell checkers
should be included in the digital literacy curriculum
to assist students with pronunciation, unscrambling,
identifying, and locating words.
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TS2 further explained:

Technology facilitates active learning experiences
in literacy by engaging learners in interactive and
hands-on activities. Online simulations, virtual labs,
educational games, and multimedia presentations
can make learning more engaging, immersive, and
interactive.

TSP elaborated:

1 think that by integrating digital literacy skills into the
curriculum through these strategies, we can foster more
inclusive learning environments that improve outcomes
for students with disabilities. The combination of adap-
tive technologies, engaging interactive tools, and an
emphasis on digital citizenship and critical thinking
will empower these learners to navigate the digital
landscape with confidence and success.

The study highlights the benefits of integrating digital
tools into the curriculum, particularly for learners with
learning disabilities. It emphasises the reduction of dis-
tractions, the development of essential skills like digital
citizenship, and access to diverse educational resources.
The use of interactive tools like flashcards, word puz-
zles, and spell checkers aids in literacy development.
Technology also supports active learning through online
simulations, educational games, and multimedia presen-
tations. The successful integration of digital tools in the
curriculum can provide equal access to learning resources
and improve educational outcomes, especially for students
with disabilities.

Theme 2: The Impact of Access to Digital Literacy
Resources

When participants were asked how access to digital
literacy skills resources influences the engagement and
academic performance of learners in inclusive education,
TP1 indicated:

Access to digital resources helps influence learners
because teachers can engage learners in a better fash-
ion. If teachers can access the said resources, they have
more opportunities to engage learners, thus creating a
more inclusive and student-friendly classroom.

TP2 explained:

Digital literacy gives students access to a great amount
of knowledge, allowing them to learn independently.
Learners with digital literacy skills can explore vari-
ous websites and conduct mini-research for academic
tasks or personal interests, which enhances their overall
educational experience.

TPP stated:

Digital literacy encompasses more than just consum-
ing information. It equips students with the skills
to evaluate sources, distinguish between credible and

Vol 6 | Issue 2 | March 2025



Khumalo

untrustworthy information, and think critically about
the content they encounter. These abilities are essential
not only for academic success but also for making
informed decisions in everyday life.

TSI highlighted:

In today’s technologically-driven world, digital literacy
is essential for success in the workplace. Proficiency
with digital tools and platforms can open up new job
prospects and provide a competitive advantage in the
labour market.

TS2 explained:

Digital literacy is essential in today’s educational land-
scape. It provides students with the skills needed to
thrive academically, professionally, and personally in a
digital world.

TSP further explained:

To equip our students for future challenges and oppor-
tunities, educators and parents must prioritise digital
literacy both in the curriculum and at home.

This underscores that access to digital literacy resources
in schools significantly enhances educational outcomes. It
allows students to engage in digital learning, which can
improve literacy skills and better prepare them for future
careers by fostering technical skills, critical thinking, and
creativity. Educators can also adapt their instructional
practices based on students’ access to these resources, lead-
ing to a more tailored and effective learning environment.

Theme 3: The Challenges Teachers Face in Implementing
Digital Literacy Programs in Inclusive Settings
Participants were asked to discuss the challenges that
teachers encounter when implementing digital literacy pro-
grams in inclusive environments. Here are their responses:
TP1 explained:

We are not trained in the usage of phones, and some
do not even know how to use app tools on them. As
a result, many students continue to struggle to receive
a high-quality education at our schools. Few teachers
from rich backgrounds own smartphones.

TP2 highlighted:

We face several challenges in implementing digital
literacy programs in inclusive settings, including insuf-
ficient access to technology such as computers and
reliable internet, which hampers our ability to deliver
effective lessons.

TPP further highlighted:

Our schools have no electricity and this makes our
work even more complex, especially when you need to
help them create emails or use computers.
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In addition, TSI stated:

There are difficulties in addressing the diverse needs of
students with varying abilities, which can complicate
the integration of digital tools in a way that is engaging
and beneficial for all learners.

TS2 showed concern:

Parents have no potential to support their children
when they need computers or smartphones. Some of
them are not working and these gadgets are very expen-
sive. Even though we have a few of them, children
are not able to use them because of their language
complexity.

TSP further explained:

Furthermore, teachers may lack adequate training or
professional development opportunities to effectively
use digital literacy resources inclusively.

The results demonstrate that teachers face challenges
in implementing digital literacy programs in inclusive set-
tings. These challenges include a lack of training in phone
usage, insufficient access to technology, failure to address
diverse student needs, and the lack of adequate training
or professional development opportunities. This results in
students struggling to receive high-quality education.

Theme 4: The Support that Schools Receive from the
Ministry of Education and Training to Enhance Digital
Literacy

When participants were asked how the Ministry of Edu-
cation and Training assist schools in implementing digital
literacy in schools, participants had different views on this
aspect:

TP1 highlighted:

The MoET offers teacher training on foundational
literacy and numeracy, including in the mother tongue
and sign language. The MoET also pilots service
teacher training that focuses on multi-grade teaching
and learning.

TP2 indicated:

MoET does not really show much support because
most schools do not have facilities for digital literacy.
Teachers have to improvise using their own cellphones
when they teach, especially about topics related to
technology.

TPP highlighted:

In my school, there is a lack of digital skills due to
MoET'’s failure to supply schools with facilities that
can enhance both digital teaching and learning.

TS1 added:

During COVID-19, schools were exposed to the sce-
nario that there is a lack of digital literacy, including
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technology infrastructure. Our schools lack hardwarel-
software and connectivity, as well as a lack of educator
and learner understanding of digital teaching and
learning.

TS2 stated:

The MoET launched a digital platform for founda-
tional literacy and numeracy that includes training
materials and peer collaboration. However, this
initiative failed because of a lack of technology
infrastructure. Our Ministry has financial constraints,
especially when it comes to resources that can support
both teachers and learners.

TSP suggested:

The MoET should establish strategic planning and
budgeting processes to ensure ongoing financial sup-
port for technology integration.

The results reflect that the Ministry of Education and
Training in Lesotho is actively working to address the
skills gaps in information and communication technology
(ICT). However, its primary focus is on improving foun-
dational literacy and numeracy, especially for marginalised
learners. Progress in establishing supportive infrastructure
for digital learning has been slow, particularly in primary
schools.

Theme 5: The Benefits of Digital Literacy in Schools

When participants were asked how digital literacy could
benefit their schools, their responses were as follows:

TP1 shared:

We think digital literacy in inclusive education pro-
vides numerous benefits, including bridging the digital
divide and enhancing the overall quality of education.
It promotes increased gender equality and inclusiv-
ity, allowing diverse learners to access resources and
engage in learning.

TP2 highlighted:

If we expose our children to digital literacy skills, they
can analyse content in a very short time.

TPP emphasised:

One of the things our learners can benefit from digital
literacy skills is that they can synthesise the content to
make a well-informed decision and solve problems both
academically and socially.

Additionally, TSI stated:

We think improved digital skills equip students with the
necessary tools for academic success and better learn-
ing outcomes, which is particularly crucial in today’s
technology-driven environment. Ensuring all students
have digital literacy skills also supports personalised
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learning and helps to accommodate various learning
needs.

TS2 elaborated:

Another positive effect brought by digital literacy skills
is that learners can assist learners obtain the infor-
mation they need to learn while the teacher facilitates
learning.

TSP explained:

I think learners who are exposed to digital literacy
skills can improve their critical thinking as well as their
communication skills.

It could be concluded that digital literacy in inclusive
education offers numerous benefits, including bridging
the digital divide, enhancing education quality, promoting
gender equality, and allowing diverse learners to access
resources. Again, exposure to digital skills helps chil-
dren analyse content quickly, synthesise content, make
informed decisions, and solve problems. Improved digital
skills do not only equip students with tools for academic
success, personalised learning, and accommodating vari-
ous learning needs but also improve critical thinking and
communication skills.

9. DISCUSSION

This paper aims to promote the use of digital literacy
among learners in inclusive primary and secondary schools
in Lesotho. The study identified five key themes, namely:
the integration of digital literacy skills into the curricu-
lum, the impact of access to digital literacy resources, the
challenges teachers face in implementing digital literacy
programs in inclusive settings, the support that schools
receive from the Ministry of Education and Training to
enhance digital literacy, and the benefits of digital literacy
for students.

The findings suggest that integrating digital literacy into
the educational curricula of schools in Lesotho is essential
for equipping a diverse range of students, including those
with disabilities, with the knowledge and skills required to
thrive in a modern learning environment (Thelma er a/.,
2024). The use of digital tools positively influences student
learning, particularly in literacy, as these tools facilitate
interactive activities such as flashcards and spell checkers
that specifically support learners with disabilities. Further-
more, courses structured around digital games may prove
to be an effective learner-centred approach, as students are
likely to be more engaged with the various gaming options
available. This qualitative study concludes that teachers in
inclusive primary schools in Lesotho struggle to effectively
integrate digital literacy for learners within the inclusive
education framework, as emphasized by the Lesotho Basic
Education Curriculum Policy of 2021.

The study highlights that access to digital literacy
resources greatly enhances individuals’ ability to obtain
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essential resources, education, and opportunities, ulti-
mately improving their quality of life. It promotes better
engagement in education, especially for primary school
students, by making learning more interactive and accessi-
ble through digital devices and applications. Additionally,
it streamlines the learning process compared to tradi-
tional methods, leading to greater efficiency in acquiring
literacy skills. The findings support Puspita (2024), who
highlights that digital literacy programs in rural commu-
nities of Indonesia have made a notable impact. These
initiatives have improved access to information, effectively
reducing the digital divide in underserved areas. They
empower residents to obtain essential resources, education,
and opportunities, thereby enhancing their overall quality
of life.

The study further reveals that teachers in primary
and secondary schools in Lesotho face several challenges
when implementing digital literacy programs in inclusive
settings. One significant issue is insufficient access to nec-
essary technology, such as computers and reliable internet
connectivity, which limits the effectiveness of teaching
digital literacy. Additionally, inclusive classrooms often
include students with varying abilities and learning needs,
making it challenging for teachers to address all students
effectively while using digital tools. Many teachers also
lack adequate training in using ICT tools, which can
hinder their ability to integrate these technologies into
their curriculum. These factors create significant barriers
that educators must overcome to incorporate digital lit-
eracy into their teaching practices successfully. Boonmoh
and Sanmuang’s (2024) qualitative study identifies several
challenges that teachers face, such as selecting appro-
priate ICT resources, lacking sufficient digital literacy,
needing pedagogical adjustments, facing inadequate train-
ing and support, dealing with infrastructure limitations,

and struggling with time constraints. Again, Ministry of

Education and Training (2024) asserts that, despite a sig-
nificant number of qualified teachers, there is a deficiency
in the fundamental competencies for teacher professional
development, with only 51% of primary school teachers
achieving digital literacy competencies and 31% meeting
the standards set by the Ministry of Education and Train-
ing, as indicated in the 2020 Education Sector Analysis.
In addition, the study reveals that the Ministry of Edu-
cation and Training (MoET) provides support to schools
in enhancing digital literacy through initiatives such as
piloting internet access and online support for teachers and
students. They have introduced solar panels and school-
based computers to facilitate this, although many students
still lack personal devices. Moreover, there are ongoing
discussions between the Ministry and partners to fur-
ther promote digital literacy training in public primary
schools. However, the Ministry of Education and Training
in Lesotho is focused on improving foundational liter-
acy and numeracy, particularly for marginalised learners.
While progress has been made in teacher training and
strategies to enhance literacy and numeracy skills, the
establishment of supportive digital infrastructure in pri-
mary schools remains slow. This is consistent with the
Ministry of Education and Training’s report on enhancing
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the quality of teaching and learning for improved learn-
ing attainment in basic education. The report states that
Lesotho has low levels of literacy and numeracy learn-
ing and learning inequities, with poor learning outcomes,
including foundational literacy and numeracy skills, for
both primary and secondary school students (Ministry of
Education and Training, 2024).

The study further indicates that digital equity and inclu-
sion guarantee that learners possess the knowledge and
skills to utilise technology for educational purposes. They
do not only engage with comprehensive and accessible
content and programs but also recognise their identi-
ties reflected in the technologies they employ, as well as
encounter significant opportunities that empower them
as learners. Moreover, digital literacy encompasses the
increasing necessity for the critical evaluation of digital
content, instructing learners to appraise its origin, relia-
bility, and quality. Additionally, digital literacy training
stimulates students’ cognitive capacities by challenging
them to apply critical thinking skills to their activities,
behaviour, and social involvement on digital platforms.
With the fast expansion of social media, information lit-
eracy and digital literacy could become more significant
components of digital literacy (Yazov, 2022).

10. CONCLUSION

The government of Lesotho, through the Ministry of
Education and Training, has committed to promoting dig-
ital literacy skills in both primary and secondary schools
(Ministry of Education and Training, 2021). The enact-
ment of the Lesotho Basic Education Curriculum Policy
(LBECP) 2021 symbolises that the Lesotho government
wants to address all challenges that Basotho children face
in various schools. The Policy sees curriculum as the main
element behind educational transformation. Despite the
complexities that the Ministry of Education and Training is
facing in various schools, some progress has been made. To
ensure that educators and students have access to a quality
education that meets their intellectual, physical, social,
and emotional needs, significant work must be done. For
instance, the absence of digital tools like tablets, laptops,
cellphones, and other gadgets in classrooms continues to
be a barrier to learners receiving high-quality, pertinent
instruction. Once more, students’ use of digital literacy in
the classroom is hampered by teachers’ lack of professional
abilities. Finally, teachers’ inability to provide the present
curriculum as required by the Ministry of Education and
Training is also a result of the Lesotho government’s lack
of funding for purchasing digital gadgets for schools.

11. RECOMMENDATIONS

This study underscores the critical role those digital
devices play in enabling learners’ access to quality edu-
cation. It recommends prioritizing the needs of schools,
educators, and students with special educational require-
ments in order to foster an equitable learning environment.
The Ministry of Education and Training should facilitate
training and professional development for teachers on
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effectively utilising digital devices, such as tablets, com-
puters, Wi-Fi, and internet connections, to enhance digital
literacy in the classroom.

Moreover, the Ministry of Education and Training
should train teachers in digital literacy resources and crit-
ical thinking pedagogy as it is responsible for assisting
teachers in incorporating digital literacy into the cur-
riculum so that schools may offer students the tools,
they require to prosper in the twenty-first century. Teach-
ers should promote digital literacy in the classroom by
incorporating technology in relevant ways, such as cross-
curricular integration, project-based learning, and critical
thinking. As a support system, universities and colleges
should provide continual professional development to help
instructors stay current with the evolving digital literacy
scenario. Furthermore, to overcome digital gaps, schools
should assist in building inclusiveness by providing access
to digital tools and supporting digital skills and inclusion.
Teachers have an obligation to get pupils ready for the
digital age as digital literacy is an essential ability for
pupils. Students’ creativity, inventiveness, flexibility, and
sense of global citizenship can all be fostered by it. Finally,
the study recommends more studies on digital literacy
abilities to encompass a wide range of the nation.
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