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	ABSTRACT
	

	Parents are the first teachers of a child and can greatly influence a child’s performance in school. This paper is a report of a study that was carried out in the year 2021on parental involvement strategies and challenges in the development of pupils’ literacy skills in the implementation of Competency Based Curriculum (CBC) in Early Years Education (EYE) in Kenya. The study adopted a qualitative research methodology and a descriptive research design. This study was anchored on Epstein’s theory on parental involvement in education. The target population consisted of teachers and parents in Early Years Education level in private and public schools in Kapseret Sub-County, Uasin-Gishu County in Kenya. Stratified and simple random sampling methods were used to select six private schools and six public schools to participate in the study. One parent in every school was selected through convenience sampling method. A total of twelve teachers and six parents participated in the study. Data was collected using interviews. The study found out that teachers were involving parents in the development of pupils’ literacy skills through reading and writing activities, home-work exercises, acquisition of reading and writing materials, and use of story-telling and singing pre-reading activities. From the findings, the most serious challenges experienced were lack of cooperation and limitations of time by some parents; limitations of reading and writing materials especially in the public schools; and limited knowledge and skills by teachers and parents on CBC philosophy and principles. The public schools were more challenged on parental engagement compared to the private schools. The study recommended that the government should escalate capacity building seminars for teachers; schools should organize parental awareness seminars; the government should provide adequate reading and writing materials in public schools; and parents be sensitized to create more time for their children’s education. This study is significant as it informs the implementation of the CBC for Kenya and elsewhere and enhancement of parent-teacher relationships in children’s literacy development. 
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Introduction
Children are integral members of the family systems (Essa, 2011; Bronfenbrenner, 2004; KICD, 2019). Parents are the first teachers of a child and can greatly influence a child’s performance in school (KICD, 2017a; ICDI & Bernard, 2012; Caulfield, 2001; KICD, 2019). Success in education of young children is built on a foundation of team work involving both teachers and parents (KICD, 2019; Jackman, 2009; Essa, 2011; KICD, 2017a; KIE, 2000). Teachers should work cooperatively with parents in the implementation of Early Years Education (EYE) if the intended learning outcomes are to be achieved (KICD, 2019; KICD, 2017a; Essa, 2011; Catron & Allen, 2008; KIE, 2000). The collaboration enhances child development as both teachers and the parents have a common interest in the child’s education. According to Caulfield (2001), children of highly involved parents, exhibit increased cognitive development. 
In this paper, parental involvement was taken to mean the activities that parents carry out at home and in school to support their child’s learning directly or indirectly and specifically in the development of literacy skills in the children. In Kenya, the basic education is organized into three (3) levels: Early Years Education (EYE), Middle School Education and Senior School. The Basic Education Curriculum Framework (BECF) for Kenya is on the Competency Based Curriculum (CBC) design. One of the guiding principles of the Competency Based Curriculum (CBC) in Kenya is parental empowerment and engagement (KICD, 2019; KICD, 2017a). Through this, it is expected that teachers work cooperatively with the parents in order to achieve the mission of the CBC: nurturing every learner’s potential. 
	Under the Early Years Education (EYE) level in Kenya is the Pre-primary school and Lower primary school levels. Literacy is one of the learning areas in the CBC for Lower primary school level. On the other hand, literacy skills in lower primary school in Kenya are also taught under English Activities and Kiswahili Activities. This study adopts the definition of literacy by KICD (2017b) ‘as the ability to read, write and use language proficiently’. Reading involves looking at, and comprehending the meaning of written or printed matter. Writing entails using letters, signs, or symbols to communicate thoughts, ideas or information.
Generally, literacy is an important aspect of national development as being literate leads to success in school and life in general (Rintaningrum, 2009). Actually, one needs literacy skills to be able to function and contribute to the community. Reading and writing enhances learners in understanding the world and in communicating their thoughts about the world. Literacy skills aid learning and significantly contribute to the academic success of learners in every subject and generally to the cognitive development of the learners.
Literacy skills enhance the achievement of all learning outcomes in EYE and especially the 1st, 2nd, 3rd, 4th and 9th learning outcomes that include: Demonstration of basic literacy and numeracy skills for learning; communicating appropriately using verbal and/or non-verbal modes in a variety of contexts; demonstrating appropriate etiquette in social relationships; applying creativity and critical thinking skills in problem solving; and applying digital literacy skills for learning and enjoyment (KICD, 2017a). On the other hand, literacy skills complement the development of the seven core competences of CBC that include: communication and collaboration; self-efficacy; critical thinking and problem solving; creativity and imagination; citizenship; digital literacy; and learning to learn (KICD, 2017a)
Being the first educators of a child and stakeholders in education, parents can support the development of literacy skills in their children in many ways. However, teachers need to empower parents and create awareness in them on how they can support their children in literacy development. It’s important that parents understand their role in the implementation of the CBC, being an innovation, as they are key stakeholders. This is especially due to the fact that parental involvement is one of the principles of CBC. It was out of this background that the study sought to investigate parental involvement strategies and challenges in development of literacy skills in the implementation of CBC for EYE in Kenya. This study is significant as it informs the implementation of the CBC for Kenya and elsewhere and enhancement of parent-teacher relationships in children’s literacy development.

Statement of the Problem
Parents are the first teachers of a child and can greatly influence a child’s performance in school (KICD, 2017a; Epstein, 2001). They are the primary educators for their own children (Jackman, 2009). Catron and Allen (2008) contend that it’s important to respect and value the contribution that parents make in their children’s education. Akaneme et al. (2014) carried a study on parents’ involvement in Early Childhood Education (ECE) as a correlate of early childhood school adjustment and achievement in drawing and concluded that children achieve in school when they have the maximum support of their parents.
Ingham (2017) in a study on the impact of family engagement on child outcomes in preschool found out that family engagement has an impact on literacy outcomes for the child. Schools should build trusting collaborative relationships among teachers, families, and community in Early Childhood Education (Epstein, 2001; Ingham, 2017). One of the guiding principles of the Competency Based Curriculum (CBC) in Kenya is parental empowerment and engagement (KICD, 2017a). Through this, it is expected that teachers work cooperatively with the parents in order to achieve the mission of the CBC: nurturing every learner’s potential. Even before the enactment of the CBC in Kenya, parental involvement in children’s education was greatly emphasized as parents are the first important caregivers and educators of their children (KIE, 2000). 
In the CBC, Literacy has been identified as one of the subjects in lower primary school. Literacy skills are also taught under English and Kiswahili activities in lower primary school in Kenya (KICD, 2017a). UNESCO (2015) recognizes literacy as a basic human right. The aim of teaching literacy skills is to equip the learners with basic skills in reading and writing to aid learning in all other subjects, to develop communication skills in the learners as well as promote learning to learn (KICD, 2017a). Ingham (2017) opines that language and literacy skills established during early childhood are critical for later school success.
Generally, literacy skills aid the learning of all other subjects in the curriculum and enhance the development of all the competences in the CBC in Kenya. Being an innovation, the parental involvement strategies and challenges in the development of literacy skills in the implementation of CBC for EYE in Kenya is not empirically documented. This study was thus timely in investigating how parents are involved in the development of literacy skills for their children and the challenges faced on this.

Research Purpose and Objectives
The purpose of the study was to investigate the parental involvement strategies and challenges in development of pupils’ literacy skills in the implementation of Competency Based Curriculum (CBC) in Early Years Education (EYE) in Kenya. The research objectives were to explore the parental involvement strategies in the development of literacy skills; and the challenges (if any) that were being experienced on parental involvement in development of literacy skills in the implementation of CBC for EYE in Kenya.

Theoretical Framework
This study was anchored on Epstein (2001) theory which outlines six types of parental involvement in education through which teachers can build on that include helping parents understand child development and parenting roles; communication between parents and school; involvement in school volunteering opportunities; involvement in children’s home-based learning; involvement in school decision making processes; and involvement in school-community collaborations. Schools are advised to support the families in these areas.
On learning at home, Epstein (2001) recommends that families should assist the pupils at home with homework and other curriculum-related activities, decisions, and planning. The curriculum related activities that this study was interested in are the literacy activities that basically involve reading and writing activities. This study explored the parental involvement strategies in the development of literacy skills in the implementation of CBC for EYE in Kenya. The challenges that parents experienced on parental involvement in development of literacy skills in their children were investigated too.

Literature Review
This section resents some literature review for the study.
An Overview of Competency Based Curriculum (CBC) for Kenya
The CBC for Kenya was implemented from the year 2018 in Early Years Education (EYE). It replaced the 8:4:4 system of education which was criticized for not providing flexible education pathways for identifying and nurturing the talents and interests of learners early enough to prepare them for the world of work, career progression and sustainable development (KICD, 2017a). The vision of the CBC is to enable every Kenyan to become an engaged, empowered and ethical citizen and the vision is ‘nurturing every learner’s potential’ (KICD, 2017a; KICD, 2017b). To achieve the vision and mission of CBC, seven core competencies are identified: communication and collaboration; self-efficacy; critical thinking and problem solving; creativity and imagination; citizenship; digital literacy; and learning to learn (KICD, 2017). The Oxford Advanced Learners dictionary defines a competence as the ability to do something successfully or efficiently. The seven competences prepare the learners for personal and national development.
The basic education is organized into three (3) levels: Early Years Education (EYE), Middle School Education and Senior School. EYE education consists of pre-primary school and lower primary school. The general learning outcomes in EYE in the CBC for Kenya are that by the end of early years’ education, the learner should be able to:
i) Demonstrate basic literacy and numeracy skills for learning.
ii) Communicate appropriately using verbal and/or non-verbal modes in a variety of contexts.
iii) Demonstrate appropriate etiquette in social relationships.
iv) Apply creativity and critical thinking skills in problem solving.
v) Explore the immediate environment for learning and enjoyment.
vi) Practice hygiene, nutrition, sanitation, safety skills to promote health and wellbeing.
vii) Demonstrate the acquisition of emotional, physical, spiritual, aesthetic and moral development for balanced living.
viii) Demonstrate appreciation of the country's rich and diverse cultural heritage for harmonious co-existence.
ix) Apply digital literacy skills for learning and enjoyment (KICD, 2017a: 29)
This study investigated the parental involvement strategies and challenges in development of literacy skills in the implementation of CBC for EYE in Kenya. The sample for the study was drawn from teachers and parents in lower primary school level.
KICD (2017a) stipulates the following as the learning areas in lower primary school:
i) Literacy
ii) Kiswahili Language Activities/Kenya Sign Language for learners who are deaf
iii) English Language Activities
iv) Indigenous Language Activities
v) Mathematical Activities
vi) Environmental Activities
vii) Hygiene and Nutrition Activities
viii) Religious Education Activities
ix) Movement and Creative Activities
In the lower primary school in Kenya literacy skills are taught in various learning areas/subjects: Literacy activities, English Activities and Kiswahili Activities (KICD, 2017a; KICD, 2017b). Literacy skills are also taught in pre-primary school level in EYE. Literacy skills enhance the achievement of all learning outcomes in EYE and especially the 1st, 2nd, 3rd, 4th and 9th learning outcomes. Literacy skills expose the learner to basic skills in reading and writing to aid in all other Subjects. They assist the learner to communicate with others as well as promote learning to learn (KICD, 2017a). 
The CBC is an innovation in the educational system of Kenya and being an innovation, it’s important to investigate any challenges that schools could be facing in the implementation process.  Syomwene (2017) opine that the implementation of curriculum innovations is a complex and complicated process. Research on CBC innovation is thus timely and significant.
Parental Involvement Strategies in Development of Literacy Skills in Children
Parents are the first teachers of a child (ICDI & Bernard, 2012; KICD, 2017a; KICD, 2017b). According to Koch (2018), educating and involving parents is an integral part of a successful early childhood education program. Bronfenbrenner’s (2004) ecological theory on child development highlights the systems that influence child development and include the family, school, community and society. The child’s environment significantly contributes to child development as each of these ecological systems interact with and influence each other in all aspects of the children’s lives (Bronfenbrenner, 2004). According to Bronfenbrenner (2004), the family is the most immediate system that influences child development. Children need avenues to show, try out, and further develop their talents and skills (Swick, 2003) and the home can be a good stage for this. As mentioned earlier, Epstein (2001) outlines six types of parental involvement in education that are centered on: parenting roles; communication; volunteering; home based learning; school decision making; and school-community collaborations. 
The CBC curriculum for Kenya has parental empowerment and engagement as one of the guiding principles (KICD, 2017a; KICD, 2019). KICD (2019) defines parental empowerment as ‘the building of the capacity of parents to actively nurture learner’s potential by enhancing their knowledge, skills, attitudes and practices’; and parental engagement as ‘provision of activities and opportunities that foster positive parent-learner connections, thereby enhancing learner’s competencies’. Early childhood educators and families need to be intimately involved as partners in planning and nurturing healthy environments (Swick, 2003) both at school and home. 
KICD (2019) observes that parental empowerment and engagement in a child’s learning results to improved learning outcomes and the general wellbeing of learners. ICDI and Bernard (2012) opine that the partnership between the teachers and parents in EYE enhances the sharing of information about children’s learning and development. Parents’ involvement in early childhood schooling boosts child’s self-concept, esteem and efficacy (Akaneme, et al., 2014). Akaneme, et al. (2014) carried a study on parents involvement in Early Childhood Education as a correlate of early childhood school adjustment and achievement in drawing and concluded that children achieve in school when they have the maximum support of their parents.
KICD (2017a) notes that: 

Parents play a very important role in determining the success of a child’s education. They 	have a shared responsibility with schools to provide an enabling environment that is conducive to learning and 	which motivates the child to achieve their full potential.

Parents are expected to support the child in the learning activities as may be appropriate. Parents thus have the obligation to support their children in literacy development. However, they should be made aware on how they can support their children’s literacy development as many may not be aware and knowledgeable on this. According to Jackman (2009), parents should be empowered in knowing how they can support and enhance literacy development for their children. 
Communicating to parents is key in EYE and it greatly enhances parental involvement. Actually, communication between home and school is imperative and not a choice (Epstein, 2001; Essa, 2011). Lack of or poor communication skills can often cause difficulties in shaping healthy parent–teacher and family–school partnerships (Swick, 2003). Both teachers and parents should cooperatively share knowledge, and develop common goals as they have a common interest in the child’s growth and development. Catron and Allen (2008) contend that parents feel supported by teachers who listen to them, share information about their children, often help with child rearing issues, and encourage them in their role as parents. 
ICDI and Bernard (2012) advice on the need to improve communication strategies between parents and practitioners for quality education in EYE. Epstein (2001) advices schools to design effective forms of school-to-home and home-to-school communications about school programs and children's progress. Teachers can ensure high standards in early care and education when they work cooperatively with parents and communication enhances the required interaction. Through the communication, parents can be made aware of the calendar of events in the school, challenges, and expectations. Schools should let parents know their efforts in the education of their children are valuable (Jackman, 2009). 
Communicating to parents creates a strong sense of community (Catron & Allen, 2008) and team work necessary for the achievement of the expected learning outcomes. Akaneme, et al. (2014) observe that encouraging parents to play an active role in the educational life of their children and establishing effective home-school partnerships is very crucial in early childhood education. Parents should receive the communication clearly and often. This can be done by providing weekly and monthly reports, newsletters, report cards, parent conferences and meetings, academic clinics, phone calls as well as communication through social media platforms such as the SMS services, WhatsApp, facebook, twitter among others. Epstein (2001) recommends use of conferences, report cards, memos, phone calls, newsletters, and other communications to parents for quality outcomes in EYE. 
According to Caulfield (2001), newsletters provide opportunities to announce upcoming events, suggest activities and share information. On the other hand, conferences can be avenues to exchange information about children’s progress. Through the conferences, teachers can learn from the parents about their expectations, culture, beliefs, values, acknowledge and build upon their strengths and competences (Catron & Allen, 2008). It’s important to tap the experiences of parents so as to develop relationships of mutual trust and create partnerships. Parents too have special knowledge and skills that can be helpful to teachers. 
To achieve significant parental involvement in EYE, schools have to empower and encourage parents. Early childhood educators have the important function in providing parents and care takers with educational and social support in meeting their responsibilities in bringing up their children (ICDI & Bernard, 2012). Swick (2003) recommends that teachers in EYE need knowledge and skills to utilize an empowerment approach in their work with families. Kurtulmus (2016) contends that parents need assistance on why and how to be effectively involved in their children’s activities. Parents need to be made to understand the principles and techniques of parenting, child development and education (KICD, 2017a; KIE, 2000). According to Essa (2011) early childhood centres should empower parents by involving them, consulting with, providing relevant education to families to help them recognize and play roles in their children’s education and lives. KIE (2000) contends that parents need awareness on the importance of schooling and giving support to the schools. To become significantly involved, parents need to understand their roles and the significance. 



Commenting on CBC, KICD (2017a) contends:

… parents require education and useful information to assist them to better engage with their child’s learning. Parents also require empowerment and opportunities to get involved in their child’s learning throughout schooling, especially at the basic level of education. When parents are involved in their children’s learning, it can have very positive impact on education outcomes. Teachers should have the skills required for creating strong partnerships with parents.

McDowell, et al. (2018) propose that it is important for teachers and schools to provide activities that encourage and promote engagement and involvement such as communicating to parents and providing or giving guidance on resources to be used.
According to KICD (2019) parents require training on knowledge, attitudes and skills on parents’ roles and responsibilities in the education of their children and schools have this responsibility. Fagbeminiyi (2011) observes that the more conducive the learning environment of the child (both at school and home) the higher the educational performance. Teachers need to provide information and ideas to families about how to help students at home with homework and other curriculum-related activities, decisions, and planning (Epstein, 2001). According to Epstein (2001), families need information on skills required for learners in all subjects at each grade, information on homework policies and how to monitor and discuss schoolwork at home and information on how to assist students to improve skills on various class and school assessments.
Parents may not understand these principles and so teachers have the duty to create awareness and educate them appropriately. According to KICD (2019), in the implementation of CBC, there’s a shared responsibility between teachers and parents in which teachers have the responsibility of raising the awareness of parents on the benefits of engaging in their children’s education and providing them with skills to do so. ICDI and Bernard (2012) contend that parents need to provide a literacy rich home environment, quantity and quality of cognitive stimulation, parental sensitivity and child-centred emotional support and emphasis on the value of learning. Sheldon, (2009) cited by Koch (2018) postulate that there’s an overwhelming connection between literary resources available at home and the development of children’s reading skills. White and Isenberg (2003) observe that children who grow up in environments with positive influences are likely to succeed even against the odds. 
Parents and the family at large are significant in a child’s language and literacy development (Jackman, 2009).  Concerning literacy development, parents should be made to understand their role in the process. They should be encouraged to buy reading and writing materials for the children, create opportunities to read and write with the children, tell them stories and listen to their stories as well, discuss pictures, pronounce sounds, check and follow up on the children’s school reading and writing activities, and generally develop a culture for reading and writing in their homes. KICD (2017a) opines that reading to children starts them on the road to developing literacy skills, comprehension and early reading techniques. Actually, as observed by Kurtulmus (2016), reading with children is one of the most recommended activities for parents during early years. It can also be an enjoyable bonding experience for parents and children. 
According to Syomwene and Lelei (2008) drawing, tracing, painting, and singing are important pre-reading activities. Parents can also copy letters and words with children, encourage them to use clay or plasticine in letter formation, write and read short paragraphs and the like. Through these activities children develop sound, letter and word recognition skills, correct letter formation, correct pronunciations, spelling skills, punctuation skills, sentence construction skills, word meanings among other which are integral in the development of literacy skills. 
In lower primary school the pupils are taught Literacy Activities, English Activities and Kiswahili Activities amongst other activity areas/subjects (KICD, 2017a & KICD, 2017b). These three activity areas promote literacy skills in the pupils by engaging the pupils in various activities that promote reading and writing skills. The pupils engage in sound discrimination activities, word recognition activities, and general reading and writing activities. The pupils are expected to take part in conversations, read texts, write texts, use intonation correctly, write legibly, use correct spellings and punctuation marks. The teachers engage the learners in saying rhymes, singing songs, telling and listening to stories, saying tongue twisters, riddles, poems, reading texts, writing texts and many other activities that improve the reading and writing skills of the pupils. Parents should be encouraged to practice these activities at home with the children.
ICDI and Bernard (2012:20) report the findings of a study which explored ‘why certain children succeed against the odds’ which included that: Parents engaged their young children in learning activities, reading with them, providing them with materials; talking to them about school; providing emotional support; reinforcing high standards for behavior and academic aspirations and the like. Koch (2018) carried a study on parent involvement in early childhood education and its impact on the development of early language and literacy skills. The study revealed that the early childhood programmes utilized various methods of involving and educating parents that included the use of workshops, home visits, conferences, and newsletters. It was found that the teachers used workshops to educate parents regarding early language and literacy skills. 
In a study by Fagbeminiyi (2011) on the role of parents in Early Childhood Education in Ikeja, Lagos State, Nigeria it was concluded that parental involvement is very essential in early childhood education, and this helps to broaden the child’s horizon, enhance social relationships, and promote a sense of self-esteem and self-efficacy. Studies have found out that the higher the level of parental involvement in early childhood education, the higher the educational performance of the child (Fagbeminiyi, 2011; McDowell, Jack & Compton, 2018).
Challenges in Parental Involvement in Early Years Education
Although parental involvement in education is not a new phenomenon, its significant emphasis in the CBC in Kenya makes it an innovation. An educational innovation is a new idea or structure in the educational system. Most educational innovations are enacted for curriculum relevance (Syomwene, 2017). The implementation of educational innovations can be complex and challenging and the CBC is not an exemption.  This paper therefore sought to investigate any challenges that were being experienced in parental involvement for development of literacy skills in children in EYE under the CBC. As mentioned previously, parental engagement is one of the key principles in CBC and thus it interested the researcher to find out if its execution was smooth.
Various challenges can be experienced in the implementation of curriculum innovations thus: stakeholder perceptions, awareness and understanding of the innovation, knowledge and skills, resources and materials availability, and management support (Ornstein & Hunkins, 2009; Syomwene, 2017). Stakeholders need to develop positive perceptions about an innovation in order to support it fully. Implementers, especially teachers need the required awareness, understanding, knowledge and skills for smooth implementation process. For parents to support children in the development of literacy skills, they need the required resources in sufficient quantities. Parents too need the school support to do this effectively. Kotter and Cohen (2002) recommend strong leadership in the implementation of innovations, in this case, the teachers as they are trained and thus empowered on how parents can support the development of literacy skills for their children. 
Parents’ attributes such as age, status, and educational background can influence parental support in their children’s education. Older parents depending on their educational background may have learnt through experience on the significance of parental support in education. The status of parents may affect the time the parent may have at their disposal to spend with the child. According to Koch (2018), some parents may the lack of time to be involved in their child’s education. Inflexible work schedules for parents can also pose as a barrier to parent’s involvement in their children’s achievement (McDowell, et al., 2018). This is especially for those with busy work schedules. However, early childhood teachers and administrators should encourage parents to create time for their child’s education. 
The educational background of parents has an influence on communication with the school and the child, awareness and understanding of educational matters. ICDI and Bernard (2012) observe that the extent and form of parental engagement in early learning is strongly influenced by a family’s social class, mothers’ level of education and psychosocial health, and family type. Koch (2018) found out that low educational background of the parents was a challenge in parental support. It was difficult communicating to the illiterate parents. 
KICD (2019) contends that many parents are less involved in parenting and learning processes of their children due to a number of reasons such as changes in family structure, economic issues where parents have to work sometimes away from home, and technological advancement where social media strongly influences the values and behaviors of family members. According to McDowell, et al. (2018) parents who come from poverty and low socio-economic backgrounds are often faced with work schedules that do not allow for involvement; lack the resources needed to be involved, and stressors stemming from living in disadvantaged and unsafe neighborhoods. Actually, poverty is a serious threat to children’s wellbeing (White & Isenberg, 2003). Epstein (2001) proposes parent education and training on suggestions for home conditions that support learning.
The literature review presented in the foregoing discussion provides quality discussion on the significance of parental involvement in children’s education and the challenges than can inhibit this important endeavor. These are the key issues reported in this paper.

Methods and Materials
The study adopted a qualitative research methodology and a descriptive research design. The target population consisted of teachers and parents in Early Years Education (EYE) level in private and public schools in Kapseret Sub-County, Uasin-Gishu County. Stratified and simple random sampling methods were used to select six private schools and six public schools to participate in the study. One parent in every school was selected through convenience sampling method. A total of twelve teachers and six parents participated in the study. Data was collected using interviews.

Results and Discussion
The first research objective was to explore the parental involvement strategies that teachers were using in the development of literacy skills in Early Years Education. The study found out that parents were involved in the development of literacy skills in the pupils through reading and writing activities, home-work exercises, provision of reading and writing materials, and use of story-telling and singing pre-reading activities. Teacher observed that parents with first born children in Early Years Education and the young generation of parents were more supportive. 
The second research objective was to find out the challenges that were being experienced on parental involvement in development of literacy skills in the pupils. From the findings, the most serious challenges experienced were lack of cooperation by some parents; limitations of time by some parents; limitations of reading and writing materials especially in the public schools; and lack of knowledge and skills by parents on CBC philosophy and principles. Covid-19 protocols had made most schools result to e-communication to parents through SMS, and WhatsApp but challenges were experienced by illiterate parents and the parents who did not own electronic gadgets. Teachers observed a serious challenge on pronunciation of sounds by parents especially due to the sound-letter relationships. Some teachers alluded to have limited knowledge and skills on parental engagement in literacy development in CBC but nevertheless, they claimed to have ongoing opportunities on staff development on the same for capacity building. The public schools were more challenged on parental engagement compared to the private schools mainly because of poor income and exposure by parents.
According to KICD (2017), teachers should work cooperatively with parents in the implementation of Early Years Education (EYE) if the intended learning outcomes are to be achieved. This study can be informed by the recommendations of a study by Kurtulmus (2016) on parental involvement in Turkish early childhood settings that parental involvement needs to be supported and improved. Epstein (2001) theory outlines six types of parental involvement in education through which teachers can build on that include helping parents understand child development and parenting roles; communication between parents and school; involvement in school volunteering opportunities; children’s home based learning; school decision making processes; and school-community collaborations.
KICD (2019) contends that parents require training on knowledge, attitudes and skills on parents’ roles and responsibilities in the education of their children and schools have this responsibility. Studies have found out that the higher the level of parental involvement in early childhood education, the higher the educational performance of the child (Fagbeminiyi, 2011; McDowell, et al., 2018). According to Koch (2018), some parents may lack time to be involved in their child’s education. However, teachers have to encourage parents to create time for their children’s education.

Conclusions and Recommendations
The study concluded that parents were being involved in literacy development of the pupils in a variety of ways. However, various challenges affected the process. The study recommended that the government should escalate capacity building seminars for teachers on parental engagement in Early Years Education and specifically on literacy development for pupils; schools should organize parental awareness seminars on parental engagement in pupils ‘literacy development; the government should provide adequate reading and writing materials in public schools; and parents be sensitized to create more time for their children’s education. 

References
Akaneme, I. N., Ibenegbu, C. I., & Adimora, D. E. (March, 2014). Parents involvement in early childhood education as a correlate of early childhood school adjustment and achievement in drawing. 	Global Journal for Research Analysis, 3(3). https://www.worldwidejournals.com
Bronfenbrenner, U. (Ed) (2004). Making human beings human: Biological perspectives on human development. Thousand Oaks: CA. Sage.
Catron, C. E. & Allen, J. (2008). Early childhood curriculum: A Creative-play model (4th Ed.). Upper Saddle River: Pearson Education Inc.
Caulfield, R. A. (2001). Infants and toddlers. New Jersey: Prentice Hall
Epstein, J. L. (2001). School, family and community partnerships: Preparing educators and improving schools. Westview press 
Essa, E. L. (2011). Introduction to Early Childhood Education (6th Ed.). Australia: Wadsworth, Cengage learning.
Fagbeminiyi, F. F. (March, 2011). The Role of Parents in Early Childhood Education: A Case Study of Ikeja, Lagos State, Nigeria. Global Journal of Human Social Science, 11(2). https://www.globaljournals.org
Ingham, K. S. (2017). Impact of family engagement on child outcomes in preschool. Graduate Research Papers, 227. University of Northern Iowa.  https://scholarworks.uni.edu/grp/227
International Child Development Initiative (ICDI) & Bernard V. L. F. (2012). Parental involvement in early learning: A review of research, policy and good practice. Netherlands: The Hague. https://www.efc.issuelab.org
Jackman H. L. (2009). Early education curriculum: A child’s connection to the world (4th ed.). Australia: Delmar Cengage learning.
Kenya Institute of Curriculum Development (KICD) (2019). Competency Based Curriculum: Guidelines on parental empowerment and engagement. Nairobi: KICD
Kenya Institute of Curriculum Development (KICD) (2017a). Basic Education Curriculum Framework (BECF). Nairobi: KICD
Kenya Institute of Curriculum Development (KICD) (2017b). Lower primary level curriculum designs (Vol. 1). Nairobi: KICD
Kenya Institute of Education (KIE) (2000). Guidelines for early childhood development in Kenya. Nairobi: KIE
Koch, L. A. (2018). Parent involvement in early childhood education and its impact on the development of early language and literacy 	skills: An 	exploration of one head start program’s parent involvement model. PhD Dissertation for Doctor of Education. 	Drexel University, Pennsylnavia. 	https://www.idea.library.drexel.edu
Kotter, K., & Cohen, D. (2002). The heart of change: Real life stories on how people change their organizations. Harvard: Harvard Business School Press. 
Kurtulmus, Z.  (June, 2016). Analyzing parental involvement dimensions in early childhood education. Educational Research and Reviews. https://www.academicjournals.org/ERR
McDowell, K., Jack, A., & Compton, M. (2018). Parent involvement in Pre-Kindergarten and the effects on student achievement. The Advocate, 23(6). https://newprairiepress.org/advocate/vol23/iss6/5 
Ornstein, A. C., & Hunkins, F. P. (2009). Curriculum foundations, principles and issues. (5th Ed.) Boston: Allyn and Bacon. 
Syomwene, A., Nyandusi, C. O., & Yungungu, A. M. (Eds). (2017). Core principles in curriculum. Eldoret: Utafiti Foundation.
Rintaningrum, R. (2009). Literacy: Its importance and changes in the concept and definition. TEFLIN Journal. 	https://www.researchgate.net
Syomwene K, A., & Lelei, R. (2008). PTE Revision series: English for Primary Teacher Education. Nairobi: EAEP
Swick, K. J. (2003). Working with families of young children. In Isenberg, J. P. & Jalongo, M. R. (2003). Major trends and issues in Early Childhood education: Challenges, controversies and insights 	(2nd Ed.) New York: Teachers college press.
UNESCO (2015). Repositioning and re-conceptualizing the curriculum for the effective realization of sustainable development goal four, for holistic development and sustainable ways of living. IBE: repositioning curriculum in education quality and development, relevance.Geneva:UNESCO
White, C. S., & Isenberg, J. P. (2003). Development issues affecting children. In Isenberg, J. P. & Jalongo, M. R. (2003). Major 	trends and issues in Early Childhood education: Challenges, 	controversies and insights (2nd Ed.) New York: Teachers college 	press.


	Prof. Anne Syomwene is a Kenyan and was born in 1973. Currently, she is an Associate Professor of Curriculum Studies, Moi University, Kenya. She holds a PhD and M.ED in Curriculum Studies from Moi University, Kenya. In addition, she is a holder of a Bachelor of Education degree (English & Literature) from Moi University.[image: Description: C:\Users\Ann K\Documents\ANNE's DOCS\ANNE photo 1.JPG]

She’s currently the Chair, Department of Curriculum, Instruction & Educational Media in Moi University. She has supervised many post graduate students and has examined many post graduate research works. She has published many papers in refereed journals, and authored several books and book chapters. She has facilitated and participated in many educational conferences and workshops. She has taught English and Literature in High Schools and Teacher Training College in Kenya. Her academic and research interests are on curriculum design, development and implementation in higher education, gender, English Language and early childhood education. 





	 
	DOI: http://dx.doi.org/10.24018/ejedu.2022.3.2.273	 
	Vol 3 | Issue 2 | March 2022
	1



image2.jpeg




image10.jpeg




image1.emf



@ 










@ 


